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Abstract: This research describes how Jigsaw helps students in improving their 
reading comprehension, especially in determining main idea, supporting details, 
making reference, and defining vocabulary. Jigsaw as one of the models in 
Cooperative Learning can increase students’ interest, motivation, responsibility, and 
participation in reading class. This study was conducted as a Classroom Action 
Research in three cycles which consisted of four stages; they are Planning, Acting, 
Observing, and Reflecting. In the first cycle, the implementation of Jigsaw was not 
satisfying because lack of instruction from the teacher. In the second cycle, Jigsaw 
was well implemented and the students’ skills in determining main idea, supporting 
detail, and reference were higher than the preliminary study. In the last cycle, all 
aspects of reading comprehension had improved and the students’ motivation in 
reading had also increased. The participants of this study were the eleventh grade 
students in Science 2 class of MAN 2 Pontianak. This study had successfully solved 
the students’ problem in reading comprehension because the implementation of each 
steps in Jigsaw.  
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Abstrak: Penelitian ini menggambarkan bagaimana Jigsaw membantu siswa 
meningkatkan pemahaman membaca mereka, khususnya dalam menentukan ide 
pokok, detail pendukung, referensi, dan kosa kata. Jigsaw sebagai salah satu model 
pembelaran dalam Pembelajaran Kooperatif bisa meningkatkan minat, motivasi, 
tanggung jawab, dan partisipasi siswa di dalam kelas.. Penelitian ini dilakukan 
sebagai Penelitian Tindakan Kelas dengan 3 siklus yang setiap siklusnya terdiri dari 
4 tahap, yaitu Perencanaan, Pelaksanaan, Pengamatan, dan Refleksi. Di siklus yang 
pertama, implementasi Jigsaw masih belum maksimal karena kurangnya instruksi 
dari guru. Di siklus yang kedua, jigsaw telah diimplementasikan dengan baik dan 
kemampuan siswa dalam menentukan ide pokok, detail pendukung sudah 
meningkat dibandingkan pada saat sebelum penelitian. Di siklus yang  terakhir 
semua aspek dalam membaca sudah meningkat dan motivasi siswa untuk membaca 
juga sudah meningkat. Partisipan penelitian ini ialah siswa kelas XI IPA 2 MAN 2 
Pontianak. Penelitian ini telah berhasil menyelesaikan masalah siswa dengan 
penerapan tahap- tahap yang ada dalam Jigsaw.  
Kata Kunci: Pemahaman Membaca, Teks Hortatory Exposisi, Jigsaw  
n mastering a language, language learners are expected to master four language 
skills: reading, writing, speaking, and listening. However among the four skills, 
reading and listening are considered as the basic skills in acquiring a language since 
they are receptive skills. Receptive skills or skills required in language input process, 
reading and listening, determine the output of the language mastery (productive 
skills): speaking and writing. As one of the aims of English teaching and learning at 
school, reading reflects abilities to acquire the language. Besides, reading is closely 
related to other subjects. Most of the materials given by the teacher (in English or 
other subjects) are presented in written form that requires them to read, understand, 
and get the knowledge and information. Meanwhile reading also helps students to 
practice their critical thinking, increase vocabulary, and improve and retain the 
memory. Furthermore reading task has a bigger portion in final examination 
compared to another language skill. Those things show the importance of mastering 
reading skills in learning a language.  
In fact, based on the writer’s observation while conducting PPL (Program 
Pengalaman Lapangan) in MAN 2 Pontianak, it could be seen that some of the 
students had problem in comprehending a reading text. They had difficulties in 
determining synonym and antonym (vocabulary mastery), determining main idea, 
supporting details, and reference. Further in the preliminary study done by the writer, 
their reading test scores showed only 9 of 34 students who passed KKM (Kriteria 
Ketuntasan Minimal: 78) while the others did not. Their average score is 66.47 with 
the percentage of students’ mastery on vocabulary 50.58%, determining supporting 
detail 66.01%, determining main idea 74.5%, and determining reference 86.27% 
(MAN2Pontianak: 2016). Besides, some students did not engage and participate in 
discussion with the teacher when he was explaining about the reading text. It showed 
that the students were not motivated to read the text. When they were asked to retell 
or explain about the text, some of the students could not do it. They just kept silent, 
got bored, and started doing another thing in the discussion time. This problem would 
be minimized if all of the students were forced to involve and be responsible in their 
own learning process, not only as passive listeners, but also as active learners. In 
short, all of those problems in reading comprehension class, such as mastering 
vocabulary, determining main idea and supporting details, lack of student’s 
participation and motivation, can be solved if the teacher applies an appropriate 
teaching method.  
Many methods have been developed that allow students to participate actively 
in their own language learning process; one of them is Cooperative Learning. It is a 
learning method which allows the students to work together in small group to 
capitalize on their own and each others’ learning. Under the umbrella term of 
Cooperative Learning, there are STAD (Students Team Achievement Divisions, TAI 
(Team Assisted Individualization), CIRC (Cooperative Integrative Reading and 
Composition), GI (Group Investigation), NHT (Number Head Together), Jigsaw, etc.  
Among those methods, Jigsaw is considered as the unique method to be applied 
in teaching learning process. It is introduced by Aronson and his team in 1978 and 
I 
inspired by combining puzzle pieces to create a complete figure. This method is 
based on the principle of students’ interdependency of each other as a social creature 
in a same and different group of learning. Each member of the group has their own 
ability, their way of thinking and learning, and also their own specified prior 
knowledge. It allows them to be an expert on their issue because they have something 
to contribute to the other members of the group. This atmosphere of learning will 
make the students be able to cooperate, trust, respect each other, and responsible for 
their own and their friends learning (Sharan, 1994). In implementing this method, the 
students will be divided into two kinds of groups; they are Home Group, where they 
will master their own material and Expert Group, where they will share their material 
with other members of the group.  
Many researchers have conducted research to prove that Jigsaw can improve 
students’ reading comprehension. Siti Aimah in her research entitled “Jigsaw: A 
Technique to Improve Students’ Comprehension in Reading Skill” found out that 
Jigsaw had given positive impact to the students’ mastery in comprehending a 
reading text and the students also enjoy the reading through jigsaw. The same results 
were from a research conducted by Dewi Nurcahyati entitled “ The Implementation 
of Jigsaw Method to Improve Students’ Reading Comprehension at The Eight Grade 
of SMP Negeri 2 Jetis Ponorogo in 2012/ 2013 Academic Year”; Findiana Setya 
Ningrum in her research entitled “Improving The Students’ Reading Comprehension 
by Using Jigsaw Technique”; Kadek Winten in  his research entitled “ Improving 
Reading Comprehension Through Jigsaw Technique to the Eighth Grade Students of 
SMP N Satu Atap Jungutan in Academic Year 2012/ 2013”; Dararat in his research 
entitled “ The Effect of Jigsaw II Technique on Reading Comprehension of 
Mattayom Suksa 1 Students”; Bagus Novianto in his research entitled “Improving 
Reading Comprehension Skills by Using Jigsaw Technique at The Second Year of 
SMA 1 Kalasan Yogyakarta in The Academic Year of 2011/ 2012”.  
However even though the method used in this study is the same with the 
previous research (Jigsaw), the differences are on the way how Jigsaw is 
implemented. In this study, the writer combined Genre- Based Approach and Jigsaw 
with series of activities to improve students’ reading comprehension on hortatory 
exposition text. Based on the research background above, this study was going to 
answer this question: How does Jigsaw improve students’ reading comprehension on 
Hortatory Exposition Text? 
 
METHOD 
In conducting this study, the writers applied Classroom Action Research as the 
research methodology. Action Research was used in this study because it could 
facilitate the writer to implement a technique as an alternative solution to the problem 
in teaching and learning process. Since there were problems found regard to students’ 
reading comprehension in eleventh grade students of MAN2 Pontianak, Action 
Research is an appropriate design to help the teacher finds the right technique for 
teaching reading and improve the students’ reading comprehension. In conducting 
this study, the research was conducted as ‘reflective practice’. It means that the writer 
acted as a researcher meanwhile the teacher acted as the collaborator who used 
Jigsaw in teaching reading.  
To make sure that this study was effective, the writer conducted the four stages 
of Classroom Action Research; they are planning, observing, acting, and reflecting. In 
planning stage, there were several things that the writer prepared. The first is to 
communicate and discuss with the teacher about how the technique should be 
conducted and what is needed to implement the technique. Next, the writer and the 
teacher made lesson plan to be used in the classroom. The lesson plan must be 
completed with the learning materials, learning media, and the assessment sheet. 
Besides of that, the writer also prepared the tools for collecting the data such checklist 
observation sheet and field notes.  
In acting stage, the teacher implemented Jigsaw while teaching in the 
classroom. Firstly the students were explained about the technique itself and what 
they should do based on the technique. The students were divided into nine groups 
consists of four students in the home group. They were given a text which divided 
into four sections that is given to each member of the group. After reading part of the 
text, they formed new group called as expert group which consist of others group 
members who got the same part of text and discussed the text together. When they 
finished discussing in their expert group, they returned to their home group and each 
of them explained about their section to the other group members. Before the class 
ended, the teacher gave an assessment sheet to the students to check their 
understanding of the text. While the students and teacher were doing their activities, 
the writer recorded the process and made a note.   
In observation phase, the writer observed what happens during the activity, 
how the technique works, how the students and  teacher behave, and whether or not 
the method could solve the problem. All of the result was written down in 
observation notes. In the last stage, reflecting stage, the writer analyzed the data 
collected from the acting and observing stage. Together with the teacher, the writer 
analyzed the strength and the weakness of this method. If the result of this analysis 
was not satisfaction, the other cycle would be conducted by giving some 
improvisation.  
In this study, there were students and teacher as the participants. The student 
participants are 36 students of MAN 2 Pontianak in class XI IPA 2while the teacher 
participant is an English teacher who teaches the eleventh grade. To collect data, the 
writer used observation techniques and measurement test. The writer observed what 
participants do during the implementation of Jigsaw, how was it going, and what 
were the strength and the weakness of the method. The writer observed them with the 
help of observation checklist and field note. To check the students’ comprehension of 
text, the students were given a reading test.  
 
FINDINGS AND DISCUSSION 
Findings 
In the first cycle, the students were still confused what they have to do during 
the class, so the process didn’t run as it has been planned. When they were asked to 
read their text individually in their home group and find the main idea, some of them 
were still talking to each other. In their expert group, when they were asked to discuss 
about the main idea, supporting detail, references and explore much about the 
vocabulary, they didn’t do it well. When they were asked to go back to their home 
group to present their part of text, some of them did not do it, so at the end of the 
phase of Joint Construction of The Text (making summary about the whole text) they 
couldn’t complete it. In the last stage, Independent Construction of the text, the 
instruction from the teacher was not clear, so the students did the test by discussing 
with other friends and some were using their dictionary to find the meaning of the 
word. It made their test result was not valid; it couldn’t be used to test students’ 
comprehension after implementing the technique.  
The mean score of the students’ score in the first cycle is 95.83(very good) with 
all the students passed KKM (78). Besides counting their mean score, the writer also 
analyzed their mastery of reading comprehension aspects. The students’ mastery of 
finding main idea is 94% (very good); their mastery of finding details is 99% (very 
good); their mastery of making reference is 94% (very good); and their mastery of 
defining vocabulary is 94%.  
Based on the reflection in cycle 1, for the second cycle, the writer and the 
teacher made some changes in order to minimize problems appear in cycle 1. In the 
very beginning of the class, the teacher will emphasis on the instruction of what they 
should and should not do in each step of Jigsaw. The teacher will also strengthen the 
importance of doing the instruction well; it would affect their own and their friends’ 
learning. Besides of that, stage Building Knowledge of the field in this cycle will be 
eliminated. The teacher will go directly to Modeling of the Text in order to save the 
time. 
In the second cycle, the students already knew what exactly they should do in 
each step. But in the beginning of the lesson, when the teacher was reviewing 
previous material, reminding them about what they should do in each step of Jigsaw, 
and explaining how to find main idea, details, reference, and vocabulary, they seem 
so sleepy and unenthusiastic. Once they had gathered with their group, they were 
active and enthusiastic. Besides of that, the students seemed to have problem with the 
reading test, they need longer time to understand it both in home group and expert 
group. At the end of the class, they did the reading test well without having a 
discussion with peers and finding the meaning of the word from the dictionary. The 
students’ mean score in cycle 2 is 74 (good) with 15 students did not pass the KKM. 
Besides of that, the writer also analyzed their mastery of reading comprehension 
aspects. The students’ mastery of finding main idea is 84% (very good); their mastery 
of finding details is 81% (very good); their mastery of making reference is 93% (very 
good); and their mastery of defining vocabulary is 43%.  
After discussing with the teacher, the writer concluded that cycle 2 is better 
than cycle 1. Some problems appeared in cycle 1 had been minimized in cycle 2. The 
students’ mean score as well as their mastery of finding main idea, finding details, 
and making reference are also higher than in preliminary study. Problem that matters 
in this cycle is only on the students’ mastery in defining vocabulary. The percentage 
(43%) is lower than in the preliminary study. The teacher and the writer assumed that 
the vocabulary inside the reading material in cycle 2 is not familiar to the students 
and there’s no brainstorming from the teacher about the text that can activate their 
prior knowledge. The students also admitted that the text is not so authentic for them.  
Based on the reflection in cycle 2, the writer and the teacher agreed to have 
some changes in conducting the third cycle. In the very beginning of the class, the 
Building Knowledge of the Field stage was started by showing a video entitled “Why 
is English Important to Me and You?” That video can attract the students’ attention as 
well as activate their prior knowledge about that issue. The others reading material 
given to the students in cycle 3 are also considered familiar to their life. It is 
hopefully can ease the students to comprehend the text as well as ease them to do the 
reading test. The following stage of Jigsaw implementation is planned as the previous 
cycle.  
In this cycle, the students were so enthusiastic and active responding the 
material. When the teacher was showing the video, all of their eyes were looking at 
the screen and some of them translated every sentence appear. When the teacher were 
asking their opinion and ask a lot of questions related to the text, they also responded 
it well. They were also active in arguing when the teacher related the video to 
Hortatory Exposition Text. All of the students were taking part actively in home 
group as well as in expert group. It made the learning process run smoothly and 
finally they can finish their reading test on time. Based on the score above, the 
students’ mean score in cycle 3 is 98.89 (very good) with only one student did not 
pass the KKM. Besides of that, the writer also analyzed their mastery of reading 
comprehension aspects. The students’ mastery of finding main idea is 100% (very 
good); their mastery of finding details is 100% (very good); their mastery of making 
reference is 98% (very good); and their mastery of defining vocabulary is 97% (very 
good).  
After discussing with the teacher, the writer concluded that this cycle is better 
than the previous cycle. Problems appeared in cycle 2 had been minimized in this 
cycle. Replacing a written text to a video in Building Knowledge of the Field had 
successfully attracted students’ attention and activated their prior knowledge of the 
issue. Choosing topic which is close to the students’ life is also can help them to 
understand the text easier and make them respond and interact more active than 
before. Besides of that, the students’ score also showed a significant progress. Their 
mean score increased from 74 to 98.89. Number of students who did not pass the 
KKM is also decrease from 15 students to only one student. Their mastery on reading 
comprehension aspects are also increase. Their mastery in finding main idea 
increased from 84% to 100%; their mastery in finding details increased from 81% to 
100%; their mastery in making reference increased from 93% to 98%, and their 
mastery in defining vocabulary increased from 43% to 97%.  
 
Discussion 
Among the three cycles conducted for this study, the writer only consider cycle 
2 and cycle 3 to get the data. The writer and the teacher agreed to eliminate the first 
cycle because the process of the first cycle was not suitable. In the first cycle, because 
the lacks of instruction from the teacher in doing the reading test, the students did the 
test by discussing with friends and found the meaning in the dictionary. While in the 
lesson plan, they should do it individually without looking at dictionary to test their 
comprehension of the text and to find out the improvement they had after 
implementing the technique. After eliminating data in cycle 1, the writer gathered the 
data as follows: 
 
 
Chart 1.Comparison of Students’ Score in Pre Research, Cycle 2, and Cycle 3 
 
 That chart shows the students’ score in pre research, cycle 2, and cycle 3. In 
pre research there are only 9 students who pass KKM (78) with mean score 66.47. In 
cycle 2 there are 20 students who pass KKM (78) with mean score 74. In cycle 3 
there is only 1 student who did not pass KKM (78) with mean score 98.89. It shows 
that there is a significant improvement to students’ reading comprehension when 
implementing Jigsaw, which can be seen from this following chart:  
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Chart 2. Comparison of Students’ Mean Score in Pre Research, Cycle 2, and 
Cycle 3  
The improvement of students’ score is not only seen from the general mean 
score, but also from the percentage of each aspect in reading comprehension, such as 
finding main idea, supporting details, reference, and vocabulary. Here is the chart 
which shows the improvement: 
 
 
Chart 3. Comparison of Reading Comprehension Aspect Mastery in Pre 
Research, Cycle 2, and Cycle 3 
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Those improvements are caused by several strategies in Jigsaw. When Jigsaw is 
implemented, the students are more active and have more chance to interact with the 
material as well as with another friend to discuss about the text. They are also given a 
set of responsibilities to understand their part of the text and later to explain them to 
another group member. It makes them be more responsible for their own and their 
friends’ learning, so they would be more serious in the process. Besides of that, the 
students are also assigned to interact with two kinds of groups, home group and 
expert group. In their expert group, they could check their individual understanding 
on their part of text by discussing and exploring more about main idea, details, 
reference, and vocabulary with other friends which got the same part of text. In their 
home group, they could share what they understand about their part and listen to 
other friends to understand about the whole meaning of the text.  
The improvement is not only shown in academic side, but also in students’ 
motivation and interest. It can be seen from the students’ answer when the teacher 
asked their opinion about the material, the activity, and the problem they had. Overall 
they said that the material of the text was interesting, authentic, beneficial, and 
educative. The writer intentionally chooses a topic which really closes to their real 
life in order to make them easier to be familiar with the vocabulary inside. They also 
said that the activity was very enjoyable and effective to improve their reading 
comprehension. Further they said that this activity can sharpen their social skills 
because they interact more with others, share information, and communicate with 
each other. Besides of that, they said that by applying this technique they could be 
more relax in the learning process because it is more likely a game, free of feeling 
bored. One of the students said that this technique is just like a team work building, 
which allows them to cooperate, trust, and communicate with team mates in order to 
achieve a certain goal. All of those things caused the increasing of students’ 
motivation and interest in reading subject.  
 The findings of the present study were in line with the previous theory and 
research finding that the implementation of Jigsaw can improve students’ reading 
comprehension of Hortatory Exposition Text. Jigsaw which is meant in the present 
study has been modified to meet the classroom atmosphere. Here are the 
modifications made by the writer in order to obtain the best result of the study: 
1. Jigsaw was implemented in stage “Joint Construction of The Text” of Genre- 
Based Approach. It was done because the material was about genre of text 
(Hortatory Exposition Text). In implementing Jigsaw in Genre Based Approach 
there were several stages which should be done before (Building Knowledge of 
the Field, Modeling of the Text) and after (Independent Construction of the 
Text).  
2. In Building Knowledge of the Field, the teacher should find a various and 
interesting technique to do brainstorming activity that can activate their prior 
knowledge of the issue. It would determine the students’ attraction, attention, 
and motivation. In the last cycle of this study the teacher used video to attract 
their attention.  
3. Before entering Jigsaw session, there must be a clear instruction from the 
teacher about what they should and should not do in each step of Jigsaw. The 
teacher also has to explain the importance of doing the steps well and the effect 
to their own and their friends’ learning. It can make them more responsible and 
serious in doing the steps.  
4. When entering Jigsaw, the students were divided into groups of four (home 
group: Group 1, Group 2, …., Group 9). Each group was given a text which had 
been divided into four parts; part A, B, C, D. Each member of the group got one 
part of the text.  
5. In home group session, the students were instructed to read their part of text and 
to find the main idea individually. They were not allowed to discuss with other 
member of the group.  
6. In expert group, the students got the same part of the text were gathered to 
make another group called expert group ( Group A, Group B, Group C, Group 
D). In this expert group, the students were instructed to discuss about the main 
idea, explore more about the details, references, and vocabulary inside their part 
of text.  
7. After discussing in their expert group, they went back to their home group to 
explain about their own part of text. All of the group members were instructed 
to make notes or summary of the explanation, so at the end of the session, they 
will have a complete summary about the whole text. Not only understanding 
their own part of text, but also the whole part of the text.  
 
CONCLUSION AND SUGGESTIONS 
Conclusion  
Based on the analysis of the study above and its result, it is concluded that the 
students’ reading comprehension on Hortatory Exposition Text can be improved 
through Classroom Action Research by implementing Jigsaw. Jigsaw was 
implemented as a part of stages in Genre Based Approach. It was started by home 
group session where students need to read their part of text individually and 
determine the main idea. Then they continued to the expert group discussion where 
they discuss about the main idea, details, references, and vocabularies. After 
discussing in expert group, they went back to their home group to present their part of 
text and make summary of the whole text. At last, they were given a reading test to 
test their comprehension. The whole process of Jigsaw has increased students’ 
motivation and responsibility to participate actively in learning process so they would 
obtain a better result of learning.  
 
 
Suggestions  
There are some suggestions that the writer suggest to the teachers and the next 
researcher. Suggestions for the teachers are: 1) If the learning material is about genre 
of the text, Jigsaw should be implemented in one stage of Genre Based Approach 
which is called as Joint Construction of the Text. It is done after Building Knowledge 
of The Field and Modeling of The Text stages and before Independent Construction 
of The Text, 2) In Building Knowledge of the Field and Modeling of the Text stages, 
the teacher should find interesting techniques to attract students’ attention and 
increase their motivation, 3) In Modeling of the Text stage, the teacher should show 
the students how to find main idea, supporting details, reference, and vocabulary, 4) 
In Expert Group discussion the teacher should remind the students to explore more 
about their part of text especially about the main idea, details, reference, and 
vocabulary so that can improve their comprehension of the text, 5) The teacher 
should find authentic and familiar topic for the reading text.  
For the next researchers, they could investigate how Jigsaw increases students’ 
motivation in reading activity. In this study, the writer only focused on the students’ 
reading score and only saw the motivation in general from seeing their activeness and 
eagerness in participating in the activity.  
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